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           9:00 Introduction and Icebreaker 

   Torchbearer School Principal  

                 What barriers cause the knowing doing gap? 

   Introduction to nine characteristics of high-performing schools 

                What is effective school leadership? 

   How is a clear and shared focus established? 

   12:00-1:00       Lunch 

    1:00-3:00       How do you align curriculum, instruction, and    

                      assessments, and why is it important? 

                Why is it important to establish high standards and  
                align practices with high expectations for all   
                students? 

      3:00 Action Plan 

            3:45 Wrap up/Evaluations/Conclude  



1. Listen to a Torchbearer School principal 
share practices and strategies that 
perpetuate continuous school 
improvement.     

2. Recognize barriers that prevent schools  

     from acting upon best practices. 

3. Describe nine characteristics of high-
performing schools that can promote 
continuous improvement when practiced to 
fidelity.   

Participants will: 



Learning Outcomes 
 

4. Reflect upon current practices to 
determine whether or not they align 
with the practices of high-performing 
schools. 

5. Create an action plan that will address 
a problem or area of need as 
determined by a school assessment 
tool. 

Participants will: 



Group Norms 

• Be a learner—be open to new ideas. 

• Participate, participate, participate. 

• Respect others—listen to understand. 

• Ask questions—seek clarification. 

• Keep things confidential within the 
group. 

• Place phones on vibrate or silent. 

• Have fun! 

 



Icebreaker Activity 

 Identify one key message that 
inspired you to improve upon your 
practice as an instructional leader.  
What will you do to achieve your 
goal? 
 

 Share you ideas with at least one 
person that you do not know.   



    

 

Do you believe? 
 





 
 

―We can whenever and wherever we 
choose, successfully teach all children 
whose schooling is of interest to us. 
We already know more than we need 
in order to do this. Whatever we do, 
it must finally depend on how we feel 
about the fact that we haven’t so far.‖ 

 

Ronald R. Edmonds (1979) 
 



Change Agents 

Understanding Change 



SWITCH: How to Change Things 
When Change is Hard 



Rider: Rational Self 

Elephant: Emotional Self 

Path: Situation/Environment  

Bright Spots: Positives or 
                Strengths  

C. Heath and D. Heath,2007 



o Change is hard, because part of us may 
want to change, but part of us has this 
emotional connection to the way that 
we’ve always done things. 

Understanding Change 

C. Heath and D. Heath,2007 



o Translate the vision from broader 
analytical ideas into something people 
on the frontlines can actually execute. 
Provide a crystal clear direction. 

C. Heath and D. Heath,2007 

Understanding Change 



o What looks like a people problem is 
often a situation or environment 
problem.  Shape the Path or 
situation/environment to achieve 
desired change. 

o Social influence is strong.  Most people 
will seek to replicate the behaviors of 
the majority.     

o Fear works only for a short time so 
motivate people with hope and 
optimism.   

Understanding Change 

C. Heath and D. Heath,2007 



Leading and Managing Change 
and Improvement 

Successful school improvement requires: 
 
1) Establishing a clear educational vision and 

a shared institutional mission, 
2) Knowing how well the school is 

accomplishing that mission, 
3) Identifying areas for improvement, 

developing plans to change educational 
activities and programs, and  

4) Implementing those plans or new program 
effectively.  

NCREL, 1995 



Barriers that cause  
―the knowing doing gap‖ 

• Substituting a decision for action. 
• Substituting mission for action. 
• Complexity as a barrier to action. 
• Mindless precedent as a barrier to 

action. 
• Internal competition as a barrier to 

action. 
 

 
Pfeffer and Sutton (2000) 



• Badly designed measurement  
 systems as a barrier to action. 
• An external focus as a barrier to  
  action. 
• A focus on attitudes as a barrier to 

action. 
• Training as a substitute for action. 

Barriers that cause  
―the knowing doing gap‖ cont. 

Pfeffer and Sutton (2000) 



How can ―the knowing doing gap‖ be 
eliminated, and how can we help others 
embrace change?   
 

How can we play a role in making sure that 
these goals are achieved?  

Table Talk 



 

Nine Characteristics of  

High-Performing Schools 
 

Washington State Department of 
Education reviewed more than 20 
studies to determine best practices 
employed among high performing 
schools. 

 The results of the study identified 
nine (9) characteristics of high 
performing schools .    

Shannon & Bylsma (2007) 



What are high performing schools 
doing to ensure students achieve 
at high levels? 

 

 Are there similarities that exist 
among these schools? 

Research Questions 



http://www.k12.wa.us/research/pubdocs/ninecharacteristics.pdf 



Nine Characteristics  

of High-Performing Schools 

1. Effective school leadership 

2. A clear and shared focus 

3. Curriculum, instruction, and 
assessments aligned with state 
standards 

4. High standards and expectations for 
all students 

5. Frequent monitoring of learning and 
teaching 
 



Nine Characteristics  

of High-Performing Schools cont. 

6. Focused professional development 

7. High levels of collaboration and 
communication 

8. A supportive learning environment 

9. High levels of family and 
community involvement 

 

 

 



Nine Characteristics  

of High-Performing Schools 

• A clear and shared focus  

• Curriculum, instruction, and assessments aligned 
with state standards 
 

• High standards and expectations for all students 

• Frequent monitoring of learning and teaching 

 
• High levels of family and community involvement 

 

 
 

• A supportive learning environment 
 

 
• High levels of collaboration and communication 

• Focused professional development 

 
 

Guaranteed &  
Viable 

Curriculum 

Challenging Goals & 
Effective Feedback 

Parental & 
Community 

Involvement  

Safe & Orderly 
Environment 

Collegiality & 
Professionalism 
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P Marzano, 2003 



Relationships Among Characteristics 



1. Count off from 1-9. 

2. Cluster in different areas of the room 
based on your assigned number. 

3. Read your assigned part of the 
article with the intent of becoming 
experts on the content. 

4. Select key ideas from your reading. 

5. Take turns sharing with other 
members of your group. 

Jigsaw Group Experts 



1. Form new groups ensuring that 
there are experts from each group 
(1-9) representative.   

2. In three (3) minutes or less, each 
member should share the big ideas 
from his or her expert group so 
that all group members have an 
overview of the entire article. 

Jigsaw Activity 



Jigsaw Discussion Questions 

 What are the implications of these ideas 
at the district, school or classroom 
level? 

 



How do we measure up against 

the nine characteristics of HPS? 

Exercise:   

 
 

 Identify the percentage that reflects 
your level of agreement to each of 
the statements listed on the chart. 



1. Effective School Leadership 

 



 Effective leadership comes only 
second to teachers in having the 
greatest impact on student 
achievement.  Principals alone 
account for a full 25% of the 
total school impact on student 
achievement. 

(Marzano et al., 2005) 



1.  Planning for Continuous Improvement 

2.  Teaching & Learning 

3.  Human Resources Development 

4.  Diversity 

5.  Community & Stakeholder Relationships 

6.  Technology 

7.  Management of the Learning  Organization 

8.  Ethics 

Alabama Standards for Instructional Leaders 



Alabama Continuum for 

Instructional Leader Development 

 Uses the eight Alabama Standards for 
Instructional Leaders and the 
accompanying 23 indicators and aligns 
them to five levels of practice.   

 The continuum was created as a five-level 
rubric that can be used as a reflection 
guide, self-assessment tool or as a 
resource for professional development.   

 The continuum provides examples of what 
effective instructional leadership practice 
might look like.   



36 

1A. Engages the school community in developing and maintaining a shared vision 

Pre-Service 

Leadership 

Developing  

Leadership 

Collaborative 

Leadership 

Accomplished 

Leadership 

Distinguished 

Leadership 
 

□ Knows the importance of a 

vision to bring focus and to 

mobilize the work of an 

organization 

□ Knows how to lead the 

articulation, development, 

and implementation of a 

shared vision for the school 

that places student and 

faculty learning at the center 

□ Has the ability to lead and 

motivate staff, students, and 

families to achieve the 

school’s vision 

□ Is able to interact with the 

community concerning the 

school’s vision, mission, and 

priorities 

□ Understands that the 

school’s vision, mission, and 

goals  must relate to the 

instructional needs of 

students 

□ Is able to focus on student 

learning as a driving force 

for curriculum, instruction, 

and institutional decision-

making 

□ Knows how to create a 

school leadership team that 

is skillful in using data   

                           

 

…and 

□ Develops a learner-centered 

vision for the school that 

takes into account the 

unique needs of the school 

and community 

□ Focuses his or her work on 

achieving the vision 

□ Shares the vision statement 

and school goals with staff 

and community 

 

…and 

□ Uses collaborative 

processes to involve faculty 

in developing a vision that 

reflects high expectations for 

students and staff 

□ Refers to the school’s vision 

statement consistently to 

guide discussions and 

decision making (e.g., about 

curriculum, instruction, 

budget and time allocations, 

adoption of new programs) 

□ Communicates the school’s 

vision in a variety of formats 

and to all members of the 

school community, including 

students, staff, parents, and 

members of the larger 

community  

 

…and 

□ Engages a diverse group, 

including representatives of 

staff, students, families, and 

community members, to 

collaborate in developing, 

reviewing and/or revising the 

school’s vision statement 

and in communicating the 

vision to others  

□ Keeps the school vision 

“front and center” to remind 

all of the school’s collective 

purpose; connects all 

meetings of staff and 

community to the school 

vision 

□ Helps staff and students 

create a shared 

understanding of how the 

school vision relates to and 

drives their daily work 

□ Identifies, develops, and 

supports teachers to serve 

as leaders in engaging staff, 

students, parents, and 

community members to 

commit to making the vision 

a reality 

 

…and 

□ Inspires members of the 

community to focus on 

how each person can 

contribute to achieving the 

school’s shared vision 

□ Works with feeder schools 

to ensure that school 

visions are aligned across 

schools and with the 

school system  

□ Takes a leadership role in 

the collaborative 

development of a system 

wide vision that reflects the 

unique needs of learners in 

the system 

□ Provides training to other 

school leaders on 

processes for creating and 

achieving a meaningful 

school vision 

Standard 1: Planning for Continuous Improvement. Engages the school community in developing and maintaining a shared vision;  

plans effectively; uses critical thinking and problem-solving techniques; collects, analyzes, and interprets data; allocates resources; and  

evaluates results for the purpose of continuous school improvement. 



Effective Leadership Carousel  

Divide into four groups. 

 Record on each chart the most 
critical behaviors of instructional 
leaders as they relate to the top four 
characteristics people look for in 
leaders. 

 Share results. 

 



  ―Example is not the main thing 
in influencing others, it is the 
only thing.‖ – Albert Schweitzer 



 Effective School Leadership 

 Leadership includes administrators, teachers, 
students, and others in the school and district 

 Leadership depends upon relationships and shared 
goals 

 Effective leadership is 
 Distributive 
 Shared 
 Sustainable 
 Collaborative across the school and district 

 Effective leadership builds and involves 
 Relational trust, the ―social glue‖ for school 

improvement 
 Changes in attitudes, beliefs, and values about 

student learning 



Torchbearer Schools Video 





What is the focus of our work? 

 High performing schools have 
relentless commitment and laser like 
focus on quality teaching and learning 
for every student. 



2. A Clear and Shared Focus  

 Establish a core purpose to focus on 
student learning. 

 

Create shared vision, mission, 
goals, and beliefs about the 
purpose of schooling. 

 Focus on the behaviors and actions  
of instructional leaders, faculty, 
and staff. 

 Involve the school and community. 

 



Whatever It Takes: 
 

 From ―Learning for the Few‖ 
to ―All Kids Can Learn‖ to  

 ―All Kids Will Learn—Or Else!‖ 

 
How Professional Learning Communities Respond 

When Kids Don’t Learn 

R. DuFour, R. DuFour, R. Eaker, &  
G. Karhanek (2004) 



Examine your school mission, adult behaviors, 

 and school procedures and practices 

1. The Charles Darwin School 

―We believe that all kids can learn . . . 
based on their ability.‖ 

 

 

2. The Pontius Pilate School 

―We believe that all kids can learn . . . if 
they take advantage of the opportunity 
we give them to learn.‖ 

 

 
R. DuFour, R. DuFour, R. Eaker, &  

G. Karhanek (2004) 



Examine your school mission, adult behaviors, 

and school procedures and practices 

3. The Chicago Cub Fan School  

   ―We believe all kids can learn . . . and we 
will help students experience academic 
growth in a warm and nurturing 
environment.‖  

 

4. The Henry Higgins School 

  ―We believe all kids can learn . . . and we 
will work to help all students achieve high 
standards of learning.‖ 

 



Mission and Beliefs Aligned to  

Behaviors, Procedures, and Practices 

 Leadership teams or small groups: 

 Read the belief statements for each of 
the four types of schools. 

 Discuss the underlying assumptions and 
beliefs that will most likely determine the 
behaviors of the principals and teachers 
that makeup each of the respective 
schools.   

 On chart paper, record principal and 
teacher behaviors, procedures, and 
practices. 



Teachers Principal 

The Henry Higgins School 
“Behaviors/Practices/Procedures” 

School 
Procedures and 

Policies 



Developing or Revising the Mission 

 Expresses the school’s purpose. 
 Why does the organization exist? 

 What kind of school would you want for 
your child? 

1. What do you want to do? 

2. How will we know if you are 
succeeding? 

3. What are you willing do to ensure 
success for all students? 

Blankstein, A. (2004) 



School Mission Statement 

 The mission of XYZ School is to 
create and maintain an environment 
that ensures that every member of 
the school community reaches a 
high level of academic achievement 
as determined by state and national 
standards.  We commit to a 
comprehensive system of support to 
assure this outcome. 

Blankstein, A. (2004) 



Align New or Revised Mission to  
Decision Making, Behavior, Procedures, & Practices 

1. What barriers are keeping us from 
reaching our goals?  Stick to barriers 
that you can control. 

2. Ask why, why, why to get at root 
causes. 

3. What are opportunities that will help 
us achieve our goals? 

Examine current practice  



Align New or Revised Mission to  
 Decision Making, Behavior, Procedures, & Practices 

  Joint accountability among all 
stakeholders to ensure that 
everyone is ―living‖ the school’s 
mission.   

 

There is no need to walk to preach unless you are walking what you are preaching.   
(NAESP Mentor Training, 2011) 



A Clear and Shared Focus  

 Leaders establish and maintain focus by: 

 Leading by example. 

 Communicating the focus to 
stakeholders in words and actions (e.g. 
announcements, open house, school 
website, meetings, and newsletters). 

 Ensuring that the decisions, actions of 
stakeholders align with the school 
mission, goals, and beliefs. 

 

 

 



Communicating  

Your Vision and Mission   

 The job of the school leaders is to 
continually explain, teach, share, 
demonstrate, model, facilitate, 
persuade, and cajole. 



 Chip and Dan Heath (2007). Switch: How to 
change things when change is hard. 

 Michael Fullan (2008) The six secrets of 
change.  

Resources for Change 



Resources for 

School Mission and Vision 

 Alabama New Principal Mentoring Program 
Learning Activity Guide: Standard 1 (pgs. 4-8), 
http://alex.state.al.us/leadership/anpm.html 

 Torchbearer Booklet 2008-2009, 
http://alex.state.al.us/leadership/torch1.html  

 DuFour, R. (2004). Whatever it takes: How 
professional learning communities respond when 
kids don’t learn. 

 Blankstein, A. (2004). Failure is not an option: 
Six principals that guide student achievement in 
high-performing schools. 

http://alex.state.al.us/leadership/anpm.html
http://alex.state.al.us/leadership/torch1.html


2. A Clear and Shared Focus  

 Engage all staff members in the 
School Improvement Cycle 

Analyzed data to set goals and 
objectives 

 Plan and implement strategies, 
activities, and programs to 
address learning needs 

Evaluate and renew efforts to 
sustain improvement 

 



School Improvement Cycle 

 

 

SET GOALS 

Measurable, 
Achievable 

PLAN 

Strategies, 
Resources, 

Actions 

IMPLEMENT 

Benchmark, 
Deliverables 

EVALUATE 

Monitor Success 

Adjust 

ANALYZE DATA 

Gather, Record, 
Study 

Adapted from 
AdvancED, (2010) 

Professional 
Learning 

Professional 
Learning 

Professional 
Learning 

Professional 
Learning 



School Improvement Cycle 

 All faculty members engage in the 
development, implementation, monitoring, 
and evaluation of the continuous 
improvement plan (CIP). 

 Collaborative planning (common lesson 
plans, assessments, and procedures). 

 Regularly scheduled benchmark 
assessments. 

 Regularly scheduled data meetings. 

 Regularly scheduled job-embedded 
professional learning based upon teacher 
and student data.   

 



Resources for  

School Improvement 

 Alabama New Principal Mentoring Program 
Learning Activity Guide: Standard 1, 
http://alex.state.al.us/leadership/anpm.html 

 Schmoker, M. (1999). Results: The key to 
continuous school improvement. 

 Schmoker, M. (2006).  How we can achieve 
unprecedented improvements in teaching and 
learning. 

 DuFour, R. (2005). On common ground.  

 

http://alex.state.al.us/leadership/anpm.html


   In a time of mandated standards 
[outcomes] and high-stakes tests, 
ignoring the need for alignment is 
foolish at best. The issue is not     

   ―Should we align?‖ Rather, it is ― How 
can we align . . .‖ 

Glatthorn (1999) 



3. Curriculum, Instruction, and Assessments  

Aligned with State Standards 

 Alignment of curriculum, 
instruction, and assessment adds 
coherence and effectiveness – 
levels the playing field for students. 

 



Understanding Misalignment 

of Curriculum and Instruction 

Intended 

Curriculum 
(State Standards) 

 

“Close the gap!” 

Implemented 

Curriculum 

 (What is actually taught) 

What causes the gap or 
misalignment? 



Assignments Standards 

Alignment 
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As grade level increases, % of assignments aligned to standards decreases 



Assignment Levels Decline 
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 Cycle of Low Achievement 

Assessing Academic Rigor 

Low Expectations  

Low Level 
Assignments/ 
Instruction  

Poor Test 
Results 

Less Challenging 
Courses 



3. Curriculum, Instruction, and Assessments  

Aligned with State Standards 

  Critical questions to ask when aligning 
curriculum, instruction, and 
assessment: 
1. What is it we want all students to 

learn? 
2. How will we know when each 

student has learned it? 
3. How will we respond when students 

are experiencing difficulty?  
4. What do we do when they have 

mastered what it is we want them to 
learn? 

(DuFour, DuFour, Eaker, 2004) 



Curriculum, Instruction, and Assessments 

Aligned with State Standards cont. 

 Curriculum is subject matter standards 
outlined in the Alabama Courses of Study 
(ALCOS); textbooks are resources, not 
the curriculum. 

 Curriculum planning processes, e.g., 

 Understanding standards 

 Unwrapping standards (identify action 
verb and noun phrase) 

 Align with instruction and materials 

 Universal design for learning (Strategic 
Teaching Model) 

 



3. Curriculum, Instruction, and Assessments 

Aligned with State Standards 

 Deep alignment includes 

 Matching instruction with state 
standards 

 Matching cognitive demand in the 
standards with instruction (rigor). 

 Matching contexts - instructional 
conditions and tasks (relevance). 

 Matching classroom assignments and 
assessments with state assessments. 

 



Bloom’s Taxonomy of Cognitive Outcomes 

Original Terms/New Terms 

 Evaluation 

 Synthesis 

 Analysis 

 Application 

 Comprehension 

 Knowledge 

o  Creating 

o  Evaluating 

o  Analyzing 

o  Applying 

o  Understanding 

o  Remembering 

(Based on Pohl, 2000, Learning to Think, Thinking to Learn, p. 8)  



Curriculum, Instruction, and Assessments 

Aligned with State Standards cont. 

 Assessment (both formative and summative) 
must align with learning outcomes (state 
standards)  

 Assessments FOR learning are formative, not 
summative and drive improvement 

 Formative assessments are used to direct 
teaching and reteaching.  

 Common formative assessments are used 
to determine intervention needs. 

 Consistent use of scoring guides or rubrics. 

 



Curriculum, Instruction, and Assessments 

Aligned with State Standards cont. 

 Grading and reporting practices for aligned 
assessment systems. 

 Timely feedback so students can self-
assess their own learning. 

 Communicate individual student 
achievement accurately. 

Grades should not reflect other topics 
such as behavior, absences or 
attitude. 



Reflection 

 To what degree are the effective practices 
described in the previous six slides align 
with practices in your school or district?  
Rate the level of practice. How can current 
practices be improved? 

 

1 – Not a practice 

2 – Somewhat a practice 

3 – Regularly a practice 

4 – Consistently practiced to fidelity 



Resources for 

 Curriculum Alignment 

 Alabama New Principal Mentoring Program 
Learning Activity Guide: Standard 2 (pgs. 12-21), 
http://alex.state.al.us/leadership/anpm.html 

 Squires, D. (2009). Curriculum alignment: 
Research-based strategies for increasing student 
achievement. 

 Anderson, L. (2001). A taxonomy for learning, 
teaching, and assessment.  

 Ainsworth, L. (2003). Unwrapping the Standards: 
A Simple Process to Make Standards Manageable.  

http://alex.state.al.us/leadership/anpm.html


4. High Standards and Expectations 

for All Students 

 Content standards, performance 
standards and expectations 
Standards – Rigorous content 

standards 
Required student performance of 
knowledge and skills 

Expectations – Student mastery of 
content, performance, and behavior 
standards  



High Standards and Expectations for 

All Students 

 Teacher expectations conveyed through 
practices 
 Collaborative practices—common 

lessons and assessments, using rubrics, 
and looking at student work, 

 Strategic teaching – Explicit, engaging, 
and differentiated                      

 Effective questioning strategies 
 Fair and equitable treatment of students 
 Positive student expectations as seen in 

teacher behaviors and teacher/student 
interactions 

 



School Profile 2009-2010 

 Urban (K-5) school 

 507 students 

 99% Free and 1% reduced priced 
meals 

 99% African American 

 Students live in two large federal 
housing projects. 

 Overwhelming majority come from 
single parent homes. 



 What are some basic assumptions 
you have about this school? 

Quick Write and 
Respond Activity 



Assumptions Influence Expectations 

 Watch video on assumptions. 

 

 

 

 

 
http://www.youtube.com/watch?v=4FLQHamS1aA  

 

http://www.youtube.com/watch?v=4FLQHamS1aA




 ―We simply assume that the 
way we see things is the way 
they really are or the way 
they should be.  And our 
attitudes and behaviors grow 
out of these assumptions.‖ 

Stephen Covey 

Assumptions 



Great Teacher Expectations, 

 Fact or Fiction? 

1. Read the results of the MetLife Survey 

2. Then read the quotes on the next slide 

two slides. 

3. Turn and talk with your neighbor about 

any ideas that you find interesting.   



 ―When I think back on the 
teachers that made an impression 
on the person I am today, they 
were those who either expressed 
an unfounded confidence in my 
abilities, or who pushed me so far 
beyond my own expectations that 
the result surprised both of us.” 

 

ERIC: MetLife Survey of the 
American Teacher 



 ―The most difficult part of a 
teacher’s job is not creating 
lesson plans, providing quality 
instruction, or being an effective 
classroom manager;  Itôs getting 
the best out of students. ” 

 

 

 
Lisa Williams, Torchbearer Principal (2011) 



“To be an instructional leader that 
continuously improves student 
achievement, you must embody 
the belief through actions that all 
students can learn at high levels 
given the necessary time and 
support  and motivation by high 
quality teachers and support 
staff.”   

 



Good or Bad, What Teachers Expect 
from  

Students They Generally Get!  
 

By Robert T. Tauber 
 

 What characteristics influence expectations? SFP 

research (Good, 1987) shows that teachers form 
expectations of and assign labels to people based 
upon such characteristics as body build, gender, 
race, ethnicity, given name and/or surname, 
attractiveness, dialect, and socioeconomic level, 
among others. Once we label a person, it affects 
how we act and react toward that person.  

 

 

ERIC Document (ED426985) 

 



 The results of a review of over 8,000 
studies concluded that  

 

 ―the most powerful single modification 
that enhances achievement is 
feedback.‖ 

 

 

 

 

 

 

  Hattie (1992) 



 

 

 

 

 

Teachers Act on Expectations 

CLIMATE: The socioemotional mood or spirit 

created by the person holding the expectation, 

often communicated nonverbally (e.g., smiling and 

nodding more often, providing greater eye contact, 

leaning closer to the student).  

 

FEEDBACK: Providing both affective information 

(e.g., more praise and less criticism of high-

expectation students) and cognitive information 

(e.g., more detailed, as well as higher quality 

feedback as to the correctness of higher-

expectation students' responses). http://www.wingclips.com/themes/encouragement?page=2 

http://www.wingclips.com/themes/encouragement?page=2




INPUT: teachers tend to teach more to students of 

whom they expect more.  

 

OUTPUT: teachers encourage greater 

responsiveness from those students of whom they 

expect more through their verbal and nonverbal 

behaviors (i.e., providing students with greater 

opportunities to seek clarification).  

 

Teachers Act on Expectations 



Feeding the Positive Feedback Loop 

 
 
 
 
 
 
 
 
 
 
 
 
 

http://www.youtube.com/watch?v=BciBXnYAP2M&feature=related 

 

Positive  

Positive 

Positive 

Positive 

Positive 

http://www.youtube.com/watch?v=BciBXnYAP2M&feature=related




High expectations coupled with 

extra help and extra time uses a 

systematic approach to identify 

struggling students and provide 

extra help and assistance in 

multiple ways. 

How do high-performing schools 
respond when students don’t learn? 



Academic                               Behavioral  
Universal Screening               PBS 
Strategic Teaching             Discipline plan 
Differentiated Instruction     STEP Counselor 
Successful Reader             Expectation - 
STAR Reading/Math              Assemblies 
Accelerated Reader Program 
Technology Integration 
Common planning and assessments 
End-of-the-month Assessments/data meetings 
  
 

Saturday School 
Afterschool /Early Bird 
Language! TransMath 
Small group/tutoring 

  

 
Grade 

Recovery 
One-on-one 

 
 

Supports  
o Professional development 
o Coaching 
o Collaborative  problem solving teams 
o Walkthroughs/observations 
o Peer-observations  
o Examine data & progress monitoring 
o Teacher/Parent/Student conferences  
 

RESPONSE TO INSTRUCTION (RtI) 

Southlawn Middle School, 
2010-2011 



How can I use this information to 

ensure that teacher practice and  

behavior in addition to school 

policies and procedures align with 

high expectations? 



Resources for 

 High Standards and Expectations 

o Blankstein, A (2004). Failure is not an 
option: Six principles that guide 
student achievement in high-
performing schools. 

o Carter, S. (2001) No excuses: Lessons 
from 21 high-performing, high-poverty 
schools. 

o Alabama torchbearer schools (2008). 
http://alex.state.al.us/leadership/Torch
bearer%20Schools%202009-WEB.pdf 
 

  
 



Questions 



Action Steps  

 

What Needs to Be 

Accomplished? 

Responsibilities  

 

Who Will Do It? 

Timeline  

 

By When? 

(Day/Month) 

Resources  

 

Resources Available 

Resources Needed 

(financial, human, political & 

other) 

Potential Barriers  

 

What individuals or 

organizations might resist? 

How will these barriers be 

addressed? 

Quantifying Success  

 

Who is involved?   

What methods? 

How often? 

Step 1:  A. 

B. 

A. 

B. 

Step 2:  A. 

B. 

A. 

B. 

Step 3:  A. 

B. 

A. 

B. 

Step 4:  A. 

B. 

A. 

B. 

Step 5:  A. 

B. 

A. 

B. 

Action Plan  
 

Directions:  1. Using this form, develop a work plan for your teamôs identified goal.  

           2. Be sure team members have access to the plan for future collaboration. 

                    3. Review and update your teamôs plan regularly. The team may decide to develop new work plans for new  

                        phases of implementation. 

Goal: 

Results/Accomplishments: 

Evidence Of Success (How will you know that you are making progress? What are your benchmarks?) 

Evaluation Process (How will you determine that your goal has been reached? What are your measures?) 



3-2-1 Wrap Up 

3. What are three ideas that really 
resonated with you and could help 
improve your impact on student 
achievement? 
 

2. What are two ways that you can 
implement the ideas? 
 

1. What is one question that is still 
rolling around in your head? 




